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This module will provide a short overview of:

• The rationale for a team model for EI 
services

• The characteristics of three different team 
models

• The rationale for a transdisciplinary team 
approach

• Strategies for building and maintaining an 
effective EI transdisciplinary team that 
includes the family



5.1 Early Intervention, Relationships, and Teaming

• 5.1.1 Definition of Early 
Intervention (EI)

• 5.1.2 Why EI is delivered in 
teams

• 5.1.3 Evidence-based practices 
in collaboration and teaming



What is Early Intervention (EI)?

• provided by early childhood practitioners and 
other social network members . . .

• that provide parents the time, energy, 
knowledge and skills . . . 

• to engage their children in everyday child 
learning opportunities . . .

• that promote and enhance both child and 
parent confidence and competence. 

-- Dunst, 2000, 2007a, 2017; Dunst & Espe-Sherwindt, 2017

The different types of parenting supports . . .



Early Intervention = Relationships

• EI uses a family-centered approach
• A family-centered approach is a way of thinking
• A family-centered approach uses practices that 

• Respect the values and priorities of families
• Identify and build on child and family strengths
• Build competence, confidence and resilience
• Respect parents as the most important decision-

makers
• A family-centered approach requires that we 

view families as partners in the early 
intervention process

-- Raver & Childress, 2015



Early Intervention = Relationships

• The field of Early Intervention is a 
relationship-based discipline

• Between parents/family members/caregivers 
and the child

• Between the family and the community
• Between families and their early intervention 

providers
• Between the providers themselves

• The quality of the relationships and 
collaboration among the adults affects the 
outcomes and success of EI

-- DEC, 2014: Raver & Childress, 2015



From the beginning, EI has involved many disciplines

• The needs of young children and families 
typically extend beyond a single discipline

• Educators, therapists, social workers, 
psychologists, nurses, physicians, etc.

• Working together helps the professionals 
collaborate and coordinate in order to meet 
the needs and respond to the priorities of 
each family

• Working together increases the chance of 
successful outcomes

• Working together = working as a TEAM



Which collaborative and teaming practices are 
currently  supported by evidence?



“The DEC Recommended Practices were developed to provide guidance to 
practitioners and families about the most effective ways to improve the 
learning outcomes and promote the development of young children, birth 
through five years of age, who have or are at-risk for developmental delays 
or disabilities. The purpose of this document is to help bridge the gap 
between research and practice by highlighting those practices that have 
been shown to result in better outcomes for young children with 
disabilities, their families, and the personnel who serve them . . . The DEC 
Recommended Practices are based on the best-available empirical 
evidence as well as the wisdom and experience of the field.”

Division for Early Childhood. (2014). DEC recommended practices in early 
intervention/early childhood special education 2014. Retrieved from 
http://www.dec-sped.org/recommendedpractices



DEC Recommended Practices: Teaming and Collaboration

“Educational programs and services for young children who have or are at risk for

developmental delays and disabilities, by their nature, always involve more than one

adult. The quality of the relationships and interactions among these adults affects the

success of these programs. Teaming and collaboration practices are those that promote

and sustain collaborative adult partnerships, relationships, and ongoing interactions to

ensure that programs and services achieve desired child and family outcomes and goals.

It is a given that the family is an essential member of the team and that the team

includes practitioners from multiple disciplines as needed.”

Division for Early Childhood. (2014). DEC recommended practices in early intervention/early 
childhood special education 2014. Retrieved from http://www.dec-sped.org/recommendedpractices



DEC Recommended Practices: Teaming and Collaboration

TC1. Practitioners representing multiple disciplines and families work 
together as a team to plan and implement supports and services to meet the 
unique needs of each child and family.
TC2. Practitioners and families work together as a team to systematically and 
regularly exchange expertise, knowledge, and information to build team 
capacity and jointly solve problems, plan, and implement interventions.
TC3. Practitioners use communication and group facilitation strategies to 
enhance team functioning and interpersonal relationships with and among 
team members.

Division for Early Childhood. (2014). DEC recommended practices in early intervention/early 
childhood special education 2014. Retrieved from http://www.dec-sped.org/recommendedpractices



DEC Recommended Practices: Teaming and Collaboration

TC4. Team members assist each other to discover and access community-based 

services and other informal and formal resources to meet family-identified child 

or family needs.

TC5. Practitioners and families may collaborate with each other to identify one 

practitioner from the team who serves as the primary liaison between the family 

and other team members based on child and family priorities and needs.

Division for Early Childhood. (2014). DEC recommended practices in early intervention/early 
childhood special education 2014. Retrieved from http://www.dec-sped.org/recommendedpractices



5.2 What is a Team?

• 5.2.1 Definition of a team
• 5.2.2 Three different teaming 

models 
• 5.3.3 Comparing the three models



What is a team?



What is a team?

https://youtu.be/-SS0HHbFOrM



What is a team?

Putting people together in a room and calling them a team 
does NOT make them a team!



What is a team?

• “A small group of people with complementary skills, common purposes, 
goals, and approaches for which they hold themselves accountable” 
(Katzenbach & Smith, 1993)

• “Two or more individuals who (1) are aware of their positive 
interdependence as they strive to achieve mutual goals, (2) interact while 
they do so, (3) are aware of who is and is not a member of the team, and 
(4) have specific roles or functions to perform” (Johnson & Johnson, 1994)

• “A set of interdependent individuals with unique skills and perspectives
who interact directly to achieve their mutual goal”  (Friend & Cook, 2013)



What is a team?

• A group of people with a full set of complementary skills required to complete a task, 
job, or project.

• Team members (1) operate with a high degree of interdependence, (2) share 
authority and responsibility for self-management, (3) are accountable for the 
collective performance, and (4) work toward a common goal and shared rewards(s). A 
team becomes more than just a collection of people when a strong sense of mutual 
commitment creates synergy, thus generating performance greater than the sum of 
the performance of its individual members.

http://www.businessdictionary.com/definition/team.html



Key terms to remember from the definitions

Mutual 
commitment



Do not forget!

• The family is a member of the team!
• Each family comes to us with

• A unique perspective/knowledge 
• Skills that complement ours
• A specific role 

• As the parent of the child
• As the final decision-maker

• Together with the family
• We are interdependent
• We are accountable to each other
• We share a common purpose (the well-being of the child and family)
• We develop mutual goals
• We are constantly interacting



Three Models of EI Teams

Most EI programs use variations of three team models
• Multidisciplinary

• Professionals from different disciplines work independently with limited 
opportunities for collaboration and communication

• Interdisciplinary
• Professionals from different disciplines typically conduct assessments separately, 

do share information, may plan together, but deliver their own discipline-specific 
intervention

• Transdisciplinary
• Professionals make every effort to work together rather than in isolation

-- Raver & Childress, 2015



Let’s dig deeper into these three models

• In the next eight slides, we’ll take a 
closer look at the differences among 
these three models

• As we are comparing the models, think 
about these two questions: 

• Which model fits best with current 
practices and evidence in early 
intervention? 

• In which model are families true partners 
and members of the team?



Parent Participation

TransdisciplinaryInterdisciplinaryMultidisciplinary
Parents are full, active 
and participating 
members of the team

Parents meet with team 
or team representative

Parents meet with 
individual team 
members

-- Woodruff and Hanson, 1987



Assessment

TransdisciplinaryInterdisciplinaryMultidisciplinary
Team members and 
family conduct a 
comprehensive 
assessment together

Separate assessments
by team members

Separate assessments 
by team members

-- Woodruff and Hanson, 1987



Service Plan Development

TransdisciplinaryInterdisciplinaryMultidisciplinary
Team members and the 
family develop a plan 
together based upon 
family priorities, needs 
and resources

Team members share 
their separate plans 
with one another

Team members develop 
separate plans for their 
own discipline

-- Woodruff and Hanson, 1987



Service Plan Implementation

TransdisciplinaryInterdisciplinaryMultidisciplinary
A primary service 
provider is assigned to 
implement the plan 
with the family

Team members 
implement their section 
of the plan and 
incorporate other 
sections where possible

Team members 
implement the part of 
the plan related to their 
discipline

-- Woodruff and Hanson, 1987



Service Plan Responsibility

TransdisciplinaryInterdisciplinaryMultidisciplinary
Team members are 
responsible and 
accountable for how 
the primary service 
provider implements 
the plan

Team members are 
responsible for sharing 
information with one 
another as well as for 
implementing their 
section of the plan

Team members are 
responsible for 
implementing their 
section of the plan

-- Woodruff and Hanson, 1987



Lines of Communication

TransdisciplinaryInterdisciplinaryMultidisciplinary
Regular team meetings 
where continuous 
transfer of information, 
knowledge and skills 
are shared among team 
members

Periodic case-specific 
team meetings

Informal lines

-- Woodruff and Hanson, 1987



Guiding Philosophy

TransdisciplinaryInterdisciplinaryMultidisciplinary
Team members make a 
commitment to teach, 
learn, and work 
together across 
discipline boundaries to 
implement a unified 
plan

Team members are 
willing and able to 
develop, share and be 
responsible for 
providing services that 
are a part of the total 
plan

Team members 
recognize the 
importance of 
contributions from 
other disciplines

-- Woodruff and Hanson, 1987



Staff Development

TransdisciplinaryInterdisciplinaryMultidisciplinary
An integral component 
of team meetings for 
learning across 
disciplines and team 
building

Independent within and 
outside of the team 
member’s discipline

Independent and within
the team member’s 
discipline

-- Woodruff and Hanson, 1987



• Which model fits best with current practices and evidence 
in early intervention? 

• In which model are families true partners and members of 
the team?



Three Model of EI Teams

• Multidisciplinary
• Interdisciplinary
• Transdisciplinary

• Professionals make every effort to work 
together rather than in isolation

• Parents are full, active and participating 
members of the team



5.3  Key Concepts, Benefits and Qualities of 
Effective EI Transdisciplinary Teams

• 5.3.1 Key concepts
• 5.3.2 Benefits
• 5.3.3 Qualities



A New Way of Working Together

TRANSDISCIPLINARY APPROACH TO SERVICES

• Purpose: In order to accomplish effective 
collaboration among all members of the team, 
this best practice model of service delivery 
encourages a team to enlarge its common 
core of knowledge and the competency of 
each team member.

-- Connecticut Birth to Three System, 2014



Key Concepts in a Transdisciplinary Approach to EI

• The sharing of roles across disciplinary and agency boundaries so that 
communication, interaction, and cooperation are maximized among 
team members 

• The commitment of its members to teach, learn, and work together to 
implement coordinated services 

• The development of a mutual vision or “shared meaning” among the 
team, with the family considered to be a key member of the team (King et 
al., 2009)



Key Concepts in a Transdisciplinary Approach to EI

• The transdisciplinary process involves
• Seeing the child as a whole, not a collection of specific developmental domains
• Seeing the child in the context of the family, and the family in the context of the community
• Sharing in the assessment process (e.g., arena assessment of the child)
• Selecting functional, integrated, meaningful outcomes as a team (which includes the family)
• Developing intervention strategies as a team (which includes the family)
• Systematic sharing of knowledge and skills among the team members 
• Choosing one team member to serve as the primary service provider offering services and 

support to  the family
• Team members providing support to the primary service provider through consultation and joint 

visits as needed 
• Meeting frequently and regularly
• Recognizing that the plan and outcomes “belong” to the family, not to a specific discipline or 

provider
-- Raver & Childress, 2015



intrusion and stress on the family,

confusion for the family,

fragmentation of services by agencies or developmental domains,

more coherent intervention plans and holistic service delivery,

efficiency and cost-effectiveness of services,  and

knowledge and skills for everyone, including the family

Benefits of Working Together in This Way in EI 

-- King et al., 2009



Benefits of Working Together in This Way in EI 

Of all three models, this model is the most likely to 
build the capacity of the child and each team member 

(the family AND the professionals)



Qualities of Effective EI Transdisciplinary Teams

1) There is a mission, purpose and goals that all team members 
understand and accept

2) The team has sufficient resources available to them
3) Team members have appropriate training, skills, and experience
4) The team has an open communication system that encourages 

diversity of thinking, that manages conflict, and that seeks feedback
5) The team spends sufficient time (a) examining team norms, values and 

beliefs, and (b) fostering the growth of individuals and the team as a 
whole

-- Briggs, 1993



Qualities of Effective EI Transdisciplinary Teams

6) The team uses an effective problem-solving strategy
7) The team establishes high standards and evaluates individual and team 

performance
8) The team builds a climate of trust and mutual support
9) One leader is identified or the responsibility is shared appropriately 

among the team members
10) The team is supported by their organization

-- Briggs, 1993



2) Resources

• The most effective EI teams have 
sufficient time, personnel, and 
resources available to them

• Time is critical.
• Teams need as much time to 

practice as to perform.
• Practice time includes planning, 

sharing information and skills, 
evaluating their own team process.

1) Mission Statement

• The mission statement reflects the 
purpose, goals, and philosophy of 
the team

• The mission statement should be 
brief, focused and understandable 
by all (including the family)

• The mission statement is created 
and revised regularly by the group

• The mission statement reflects the 
team’s values, attitudes and beliefs 

Qualities of Effective EI Transdisciplinary Teams

-- Briggs, 1993



4) Communication

• The team develops and implements 
systems for sharing information, 
resolving conflict, and recognizing 
the unique contributions of each 
member

• Channels of communication (formal 
and informal) are explicit

3) Expertise

• Each team member should have a 
thorough theoretical AND practical 
knowledge base

• Each team member needs strong 
clinical skills and experience working 
with young children and families

• Team members recognize and 
appreciate the unique contributions 
of all other team members

Qualities of Effective EI Transdisciplinary Teams

-- Briggs, 1993



6) Solutions

• The team uses a systematic method 
for making decisions

• Identify and thoroughly define the 
problem 

• Brainstorm possible solutions 
• Choose the best alternative 
• Implement 
• Evaluate and revise as needed

5) Team Process

• Teams recognize their own unique 
culture: rules, values, attitudes and 
beliefs

• A sense of identity and cohesion as a 
team is nurtured

• The team believes: “None of us is as 
smart as all of us”

Qualities of Effective EI Transdisciplinary Teams

-- Briggs, 1993



8) Trust

• Trust is essential
• Trust develops over time
• Without trust and respect, creativity 

and risk-taking are not likely to 
emerge

7) Evaluation

• Team members are committed to 
growing and learning

• Team members evaluate their own 
operating methods for working 
together

• Team members are committed to 
ongoing quality improvement

Qualities of Effective EI Transdisciplinary Teams

-- Briggs, 1993



10) Support

• The team’s agency                                   
or institution offers 

• Resources and the opportunities for 
autonomous decision-making

• Time and technical assistance for 
team-building

• Staff development
• Support of the team’s mission
• A climate where change can occur

9) Leadership

• The best leaders create an 
atmosphere where team members 
can work effectively together

• The best leaders empower all team 
members to assume leadership 
responsibilities so that they can 
learn and share their skills

Qualities of Effective EI Transdisciplinary Teams

-- Briggs, 1993



5.4 Key Requirements for Building and 
Maintaining an EI Transdisciplinary Team

• 5.4.1 Common challenges
• 5.4.2 Stages of team development
• 5.4.3 Ground rules for working 

together
• 5.4.4 Role clarification
• 5.4.5 Effective communication
• 5.4.6 Using evidence-based 

practices
• 5.4.7 Regularly reflecting on the 

process of working together



Building and Maintaining a Team

https://youtu.be/4Rd9zQborxI



Common Challenges on Any Transdisciplinary Team

• Differing expectations about the purpose of the team 
• Differing expectations about the roles of team members
• Fear of losing one’s professional identity
• Ineffective communication strategies
• Not knowing how to deal with conflict
• Reluctance to share one’s knowledge and skills or lack of 

confidence in one’s knowledge and skills
• Resistance to learning new information and skills

-- King et al., 2009; Raver & Childress, 2015



Key Requirements for Building and Maintaining  
an EI Transdisciplinary Team 

• Time devoted to team 
development

• Ground rules for working together
• Role clarification
• Effective communication
• Using evidence-based 

collaboration and teaming 
practices

• Regularly reflecting on the process 
of working together 



Key Requirements for Building and Maintaining  
an EI Transdisciplinary Team 

• Time devoted to team 
development

• Ground rules for working together
• Role clarification
• Effective communication
• Using evidence-based 

collaboration and teaming 
practices

• Regularly reflecting on the process 
of working together 



Time Devoted to Team Development

Teams go through predictable stages 

as they develop

(Tuckman, 1965)

1. Forming

2. Storming

3. Norming

4. Performing

5. Adjourning



Forming 

IssuesCharacteristics
Dependence
Fear of the unknown
Need for security 
“Can I trust you?”

Getting acquainted
Polite behavior
“What’s in it for me?”
“Will I fit in?”
Some confusion and anxiety

• This stage is like a honeymoon – the future looks great – but you haven’t really lived
together yet!

• Everybody is on their best behavior.
• Interactions are tentative and superficial.
• Team members are not yet ready to share what they really think.
• Productivity is low.

-- Tuckman, 1965



Storming 

IssuesCharacteristics
Challenge to leadership
Need to belong
Need to assert individuality
Need for social interaction
Need to take risks

Increased interaction
Conflict
Frustration
Emotions
Opinions
Power struggles

• This stage is key to team development. 
• Teams NEED to go through this stage.
• Team members start to take risks and honestly share opinions and emotions.
• Team members realize they might need some “rules” to work together.
• Productivity is low but energy is high!

-- Tuckman, 1965



Norming 

IssuesCharacteristics
How will we build cohesion?
How will we work together?

Team spirit
Feelings of unity
Shared responsibility
Group decision-making
Cooperation

• In this stage, teams create the “rules” and procedures for working together.
• The purpose of the team and its mission become clear.
• Roles are clarified.
• Mutual respect and commitment to the team are visible.
• Team members like being part of the team.
• Productivity is increasing.

-- Tuckman, 1965



Performing 

IssuesCharacteristics
Getting the job done
Teamwork

Productivity
Maturity
Interdependence
Problem-solving

• The team produces results. The team works hard and yet still has fun.
• The team uses the strengths of its members to produce far more than what one 

person working alone could do.
• Issues and concerns are shared openly, without attack.
• Team members trust one another.
• The success of the team is more important than individual agendas.
• Productivity and energy are high.

-- Tuckman, 1965



Adjourning 

IssuesCharacteristics
Resistance to ending
Grieving over the loss of a team 
member
Affirming the group’s 
achievements
Closure

The team comes to “an end”
• A team member(s) leaves
• The team dissolves

• Every team comes to an end – the end of a meeting, a team member leaving, or the 
team itself coming to an end.

-- Tuckman, 1965



Final Thoughts about Stages of Team Development

• Every team goes through predictable stages

• It is important that teams not get “stuck” 
either in the Forming or Storming stages

• Losing a team member sends the team back 
to the Forming stage

• Adding a new team member (e.g., a new 
family) sends the team back to the Forming 
stage



Final Thoughts about Stages of Team Development

• An effective team will take the time to help 
the new team member (family or 
professional)
• Feel safe and secure
• Understand the mission, roles, and rules of the 

team
• Understand where he or she “fits” on the team 

and what is expected of him/her



Key Requirements for Building and Maintaining  
an EI Transdisciplinary Team 

• Time devoted to team 
development

• Ground rules for working together
• Role clarification
• Effective communication
• Using evidence-based 

collaboration and teaming 
practices

• Regularly reflecting on the process 
of working together 



Ground Rules for Working Together

• The purpose of Team Ground Rules

• To express team values

• To make sure each team member knows what’s 

expected

• To help a new team member fit into the team

• To build commitment and accountability

-- Harper & Harper, 1994



Ground Rules for Working Together

• How often shall we hold team meetings?
• How long should the meetings last? When should we meet? Where? 
• How should we build the agenda for the meeting?  
• Who will lead the meeting? 

• What is the purpose of our team?
• How can we best accomplish our purpose?
• What are our expectations for the team?  Our biggest worries? Our 

hopes?  What past experiences do we bring to the team?

-- Harper & Harper, 1994



Ground Rules for Working Together

• How will we make decisions?
• How do we make sure everyone speaks?  How do we make sure 

everyone is listened to?
• How will we prioritize our work?
• How will we handle conflicts?
• What skills do members have and what do they want to learn?
• How can we constantly improve what we do?

-- Harper & Harper, 1994



Ground Rules for Working Together

• How will we treat one another?

• How will mistakes be handled?

• How will we deal with others who fail to live up to their 
agreements?

• What will we do when some of us are under tight deadlines and 
pressure?

• How will we recognize good work?

• What promises will we make to one another?



Key Requirements for Building and Maintaining  
an EI Transdisciplinary Team 

• Time devoted to team 
development

• Ground rules for working together
• Role clarification
• Effective communication
• Using evidence-based 

collaboration and teaming 
practices

• Regularly reflecting on the process 
of working together 



The #1 Myth about Roles in the Transdisciplinary Model

I’m a SUPERTHERAPIST!  
Now I can do anything!



The #2 Myth about Roles in the Transdisciplinary Model

I’m lost.  I don’t know 
who I am any longer.



A Transdisciplinary Approach to EI

• Members of a transdisciplinary team cross professional discipline and 

agency boundaries to achieve service integration by consulting one 

another. They do not abandon their discipline, but blend specific skills 

with other team members to focus on achieving integrated outcomes 

(Pletcher & Younggren, 2013)



How one physical therapist in Portugal described her role

• “I’m not teaching the family or 

other team members to 

become a physical therapist.  

I’m sharing my knowledge and 

skills with them to help this 

particular child.”



Hallmarks of the Transdisciplinary Model

• Role Extension
• Role Enrichment
• Role Expansion
• Role Exchange
• Role Release
• Role Support

-- Briggs, 1993



Hallmarks of the Transdisciplinary Model

• Role Extension
• Increasing one’s own 

expertise
• Engaging in activities to 

improve one’s own 
knowledge base and clinical 
skills

• Seeking depth of knowledge, 
which leads to increased self-
confidence

-- Briggs, 1993



Hallmarks of the Transdisciplinary Model

• Role Enrichment
• Beginning to explore 

theoretical information and 
basic principles from other 
members of the team

• Occurs during team meetings 
and after attending 
interdisciplinary conferences 
with other team members

-- Briggs, 1993



Hallmarks of the Transdisciplinary Model

• Role Expansion
• An intentional and 

thoughtful pooling of ideas 
from team members

• Occurs when team 
members begin to make 
informed observations and 
recommendations outside 
their own discipline

-- Briggs, 1993



Hallmarks of the Transdisciplinary Model

• Role Exchange
• Team members are now equipped 

with new knowledge and skills
• Team members begin to 

incorporate new skills from other 
disciplines/team members into 
their repertoire

• However, these skills are not used 
until they have been demonstrated 
and approved

-- Briggs, 1993



Hallmarks of the Transdisciplinary Model

• Role Release
• Team members can now practice 

new skills independently, with ON-
GOING CONTINUOUS 
CONSULTATION from other team 
members

• Team members continue to need 
access to other team members for 
theory building and refining their 
skills

• Role release  role replacement

-- Briggs, 1993



Hallmarks of the Transdisciplinary Model

• Role Support
• The primary service provider 

may not always be able to 
represent all disciplines

• Some roles and 
responsibilities cannot be 
released

• Some interventions must be 
performed by specific 
disciplines/team members

-- Briggs, 1993



Key Requirements for Building and Maintaining  
an EI Transdisciplinary Team 

• Time devoted to team 
development

• Ground rules for working together
• Role clarification
• Effective communication
• Using evidence-based 

collaboration and teaming 
practices

• Regularly reflecting on the process 
of working together 



Communication Strategies

Killer Whale Strategies Hurt the Team Dolphin Strategies Support the Team



Killer Whale Communication Strategies

ExampleStrategy
“You should . . .”               “You’re wrong”Judging or evaluating
“Oh, that’s nothing!”        “I can top that!”Superiority – I’m better than 

you
“My mind is already made up”      “That won’t work”Certainty
“I think it would be best if . . .”Advising (without being asked)

“I wouldn’t do that if I were you”Controlling or manipulating
“The reason you feel this way’    “What you need to 
do is . . .”

Diagnosing

“Why did you do THAT?”Interrogating

-- Briggs, 1993



Killer Whale Communication Strategies

ExampleStrategy
“You can’t do that”Threatening
“Don’t you know that . . .?”   “Yes, but . . .”Lecturing and arguing
“You have so much potential”Condescending praise
“What would you know?”Ridiculing
“It’s not so bad”         “Don’t worry – it will get 
better”  “You shouldn’t feel this way”

Diminishing others

“Parents are all alike”         “All therapists . . .”Stereotyping

-- Briggs, 1993



Killer Whale Communication Strategies

ExampleStrategy
Acronyms, words and phrases that others are 
unlikely to understand

Using jargon

“This is too technical for you”Withholding information (overtly)
Assuming that parents aren’t “ready” for our 
information

Withholding information 
(covertly)

“Oh, that’s wrong – this is what you meant to say”Correcting instead of 
Paraphrasing

Looking at your watch, checking your phone, rolling 
your eyes, failing to make eye contact

Nonverbal communication



Killer Whale Communication Strategies

• “Any communication that expresses nonacceptance of feelings, 

a desire to change another, a lack of trust, or a judgment that 

someone is wrong will create a block to effective interactions 

and ultimately interfere with the mission of the EI team.”

-- Briggs, 1993, p. 39



What is the #1 communication skill of an effective team member?

Active Listening



• When people feel listened to, 
they are more likely to

• Offer suggestions
• Offer ideas
• Take risks
• Speak openly
• Participate
• Discuss their honest feelings
• Be creative

• When people are listened to . . .
• They feel important
• They feel worthwhile
• They feel as though they have valuable 

ideas and resources to contribute
• They feel empowered

Active Listening is a Dolphin Communication Strategy

-- Harper & Harper, 1994



Active Listening is More than a Skill

• Active listening is based on VALUES
• I believe that listening to people is important and worth taking the time to do so.
• I believe that other people are important and have something to contribute
• I believe that feelings are as important as facts.  I believe I need to listen 

“between the words.”
• I believe that listening is powerful and empowering. 
• I believe that people are capable of solving their own problems.
• I believe that empathy is important.  I believe I need to listen in order to 

appreciate the other person’s point of view.
• I believe that EVERYONE has something valuable to say.

-- Harper & Harper, 1994



As a Dolphin, I choose NOT to

• Interrupt or complete the other’s 
sentences

• Assume that I know what the 
other person is going to say

• Mentally rehearse what I’m going 
to say next while the other person 
is still speaking

• Respond as a Killer Whale

As a Dolphin, I choose to

• Create an atmosphere for 
listening

• Give the other person my full 
attention

• Make eye contact
• Paraphrase to make sure I 

understood
• Listen for feelings as well as facts

Active Listening is ACTIVE, not Passive

-- Harper & Harper, 1994



Key Requirements for Building and Maintaining  
an EI Transdisciplinary Team 

• Time devoted to team 
development

• Ground rules for working together
• Role clarification
• Effective communication
• Using evidence-based 

collaboration and teaming 
practices

• Regularly reflecting on the process 
of working together 



DEC Recommended Practices: Teaming and Collaboration

TC1. Practitioners representing multiple disciplines and families work 
together as a team to plan and implement supports and services to meet the 
unique needs of each child and family.
TC2. Practitioners and families work together as a team to systematically and 
regularly exchange expertise, knowledge, and information to build team 
capacity and jointly solve problems, plan, and implement interventions.
TC3. Practitioners use communication and group facilitation strategies to 
enhance team functioning and interpersonal relationships with and among 
team members.

Division for Early Childhood. (2014). DEC recommended practices in early intervention/early 
childhood special education 2014. Retrieved from http://www.dec-sped.org/recommendedpractices



DEC Recommended Practices: Teaming and Collaboration

TC4. Team members assist each other to discover and access community-based 

services and other informal and formal resources to meet family-identified child 

or family needs.

TC5. Practitioners and families may collaborate with each other to identify one 

practitioner from the team who serves as the primary liaison between the family 

and other team members based on child and family priorities and needs.

Division for Early Childhood. (2014). DEC recommended practices in early intervention/early 
childhood special education 2014. Retrieved from http://www.dec-sped.org/recommendedpractices



Now let’s spend time thinking together about these practices 



DEC Recommended Practices: Teaming and Collaboration

TC1. Practitioners representing multiple disciplines and families work 
together as a team to plan and implement supports and services to meet the 
unique needs of each child and family.

• How would you explain this practice to a family?
• If I were visiting your team, what would I see you doing?

Division for Early Childhood. (2014). DEC recommended practices in early intervention/early 
childhood special education 2014. Retrieved from http://www.dec-sped.org/recommendedpractices



DEC Recommended Practices: Teaming and Collaboration

TC2. Practitioners and families work together as a team to systematically and 
regularly exchange expertise, knowledge, and information to build team 
capacity and jointly solve problems, plan, and implement interventions.

• How would you explain this practice to a family?
• If I were visiting your team, what would I see you doing?



DEC Recommended Practices: Teaming and Collaboration

TC3. Practitioners use communication and group facilitation strategies to 
enhance team functioning and interpersonal relationships with and among 
team members.

• How would you explain this practice to a family?
• If I were visiting your team, what would I see you doing?

Division for Early Childhood. (2014). DEC recommended practices in early intervention/early 
childhood special education 2014. Retrieved from http://www.dec-sped.org/recommendedpractices



DEC Recommended Practices: Teaming and Collaboration

TC4. Team members assist each other to discover and access community-
based services and other informal and formal resources to meet family-
identified child or family needs.

• How would you explain this practice to a family?
• If I were visiting your team, what would I see you doing?

Division for Early Childhood. (2014). DEC recommended practices in early intervention/early 
childhood special education 2014. Retrieved from http://www.dec-sped.org/recommendedpractices



DEC Recommended Practices: Teaming and Collaboration

TC5. Practitioners and families may collaborate with each other to identify 
one practitioner from the team who serves as the primary liaison between 
the family and other team members based on child and family priorities 
and needs.

• How would you explain this practice to a family?
• If I were visiting your team, what would I see you doing?

Division for Early Childhood. (2014). DEC recommended practices in early intervention/early 
childhood special education 2014. Retrieved from http://www.dec-sped.org/recommendedpractices



Key Requirements for Building and Maintaining  
an EI Transdisciplinary Team 

• Time devoted to team 
development

• Ground rules for working together
• Role clarification
• Effective communication
• Using evidence-based 

collaboration and teaming 
practices

• Regularly reflecting on the process 
of working together 



Resources to help the team reflect together



The DEC Recommended Practices Checklists: 
Teaming and Collaboration 

1) Families Are Full Team Members Checklist
• The checklist indicators describe steps and actions teams can take to ensure the 

families are full team members.  Teams should support each family in order to 
build trust and increase their involvement.

2) Communication for Teaming and Collaboration Checklist
• The checklist indicators are examples of communication skills for building team 

relationships.

3) Collaboration to Learn and Grow Checklist
• The checklist indicators describe steps and actions team members can take to 

share and gain expertise.

http://ectacenter.org/decrp/topic-teaming.asp



The DEC Recommended Practices Checklists: 
Teaming and Collaboration 

http://ectacenter.org/decrp/topic-teaming.asp



Families Are Full Team Members Checklist

1. Inform families that they are the experts on their child and are important members of the team

2. Ask families if they prefer to be addressed as Ms./Mr. or by first names and honor their preferences

3. Include families in identifying a practitioner from the team who will serve as the primary liaison between the family and other team 
members

4. Share all information that is available to practitioners with families in a complete and non-biased manner

5. Share information with the family that is jargon-free so that family members can understand and participate in conversations and decisions

6. Provide multiple opportunities for families to meet with other team members and discuss information openly

7. Schedule all meetings pertinent to the family and child at times and locations convenient for the family

8. Prepare families for each interaction and solicit their input and ideas prior to any formal meeting

9. Ask families how they want to contribute to and be involved in any team interaction, recognizing that this may change over time and with 
the purpose of each interaction

10. Establish a climate that allows ALL team members to feel comfortable, share ideas, ask questions, suggest activities, and solve problems 
together

11. Accept and support families’ decisions in all ongoing interactions
http://ectacenter.org/decrp/topic-teaming.asp



Communication for Teaming and Collaboration Checklist

1. Choose the medium most appropriate for the purpose of the communication (email, text, memo, 
document, one-to-one, group meeting, etc.)

2. Create a climate that will encourage dialogue, discussion, and creative problem-solving for decision-
making

3. Clearly state the purpose of the communication interaction (e.g., give information, raise awareness, 
discuss options, reach a decision)

4. Use clear, concise, jargon-free language appropriate for all team members

5. Use a tone of voice that is polite, open, and professional

6. Engage in active reflective listening behaviors to ensure that verbal messages are understood by all 
parties (e.g., focus on speaker, open-ended questions, paraphrasing, clarifying statements)

7. Establish how comments or questions can be raised and by whom/how they will be addressed

8. Summarize/reiterate follow-up actions and next steps for all participants
http://ectacenter.org/decrp/topic-teaming.asp



Collaboration to Learn and Grow Checklist

1. Willingly share/receive knowledge, skills, and expertise with/from other team members

2. Offer one another support, guidance, and helpful feedback that are honest, respectful, and supportive

3. Provide/participate in authentic learning experiences ( e.g., practicing, taking risks, making mistakes, trying out new ideas
without judgment)

4. Use a variety of methods for presenting new information to one another (e.g., discussions, group problem solving 
activities, visuals, handouts, case studies)

5. Use facilitation, consultation, mentoring, and coaching practices for working with one another

6. Participate fully in scheduled team activities by being prepared, arriving on time, and remaining engaged throughout the 
activities

7. Keep an open mind when considering new concepts/ideas and work together to understand (or explain) the “why” and 
“application” (what’s in it for me) behind new learnings

8. Recognize and allow time needed to master new ideas with practice, reflection, and continued support from others

9. Participate in interagency/community/professional organization opportunities to increase knowledge and awareness of 
resources to meet family and child needs http://ectacenter.org/decrp/topic-teaming.asp



Another resource: The SIFT (Skills Inventory for Teams)

• Designed to help team members discuss the overall functioning of their 
team and to help teams plan activities to address needs of the entire 
team.

• 12 items
• 1-5 Likert scale
• Whole Team Version + Individual Team Member Version

-- Garland, Frank, Buck, & Seklemian, 1992



SIFT Team Version

1. CLARITY OF PURPOSE (Team mission, philosophy, and goals)

54321

Our philosophy and goals are written 
and clearly understood by members.

We have no clearly defined philosophy 
or goals to which our team is 
committed.

Comments:

2. COHESION (Team member's identify and sense of belonging to the team; level of cohesion).

54321

Our team members feel a strong sense 
of loyalty and identity.

Our team has no sense of group loyalty 
or belonging; members are uninvolved 
or even hostile.

Comments:

-- Garland, Frank, Buck, & Seklemian, 1992



SIFT Team Version

3. CLARITY OF ROLES (Member's understanding of leadership and membership roles on the team).

54321

Each team member's role is clearly 
defined and understood by all; each 

member is highly committed to his/her 
role.

Our roles on the team are unclear, 
and/or members are not committed to 
roles as defined by the team.

Comments:

4. COMMUNICATION (Openness and clarity of communication among team members).

54321

We have open and honest 
communication; members express ideas, 

thoughts, or feelings without fear of 
reprisal.

Members are reluctant to
speak honestly or critically.

Comments:

-- Garland, Frank, Buck, & Seklemian, 1992



SIFT Team Version

5. USE OF RESOURCES (Team's use of member knowledge, skills, and experiences).

54321

Resources of all members are recognized 
and used; team members contribute 

fully to the team.

Resources are not identified by the 
team; team members‘ skills/expertise 
are not used to accomplish the team's 
work.

Comments:

6. DECISION MAKING/PROBLEM SOLVING (Processes of decision making and problem solving used by the 
team).

54321

We have a timely, effective, and efficient 
process involving all team members.

We have no effective, efficient process 
for decision making and problem solving 
that involves all team members.

Comments:

-- Garland, Frank, Buck, & Seklemian, 1992



SIFT Team Version

7. RESPONSIBILITY/IMPLEMENTATION (Responsibility for accomplishing the work of the team; team's 
progress toward achieving goals).

54321

Members take responsibility for the 
work of the team, and we make steady 

progress toward team goals.

No one assumes responsibility, and our 
work does not get done.

Comments:

8. CONFLICT RESOLUTION (Team's ability to recognize and manage conflict).

54321

Conflict or differences  are openly aired 
and worked through.

Conflict or differences are denied, 
ignored, or are not worked through.

Comments:

-- Garland, Frank, Buck, & Seklemian, 1992



SIFT Team Version

9. VIEW OF FAMILY ROLE (Attitudes, acceptance, and actions of the team related to the family's role on 
the team).

54321

Our policies and procedures support the 
family's role as team members and 

decision makers.

Families are viewed as clients, not as 
decision makers on our team.

Comments:

10. EVALUATION (Continuing assessment and planning to improve team function).

54321

We regularly evaluate how our team 
works and set goals in areas of need.

Our team does not regularly assess 
overall team performance.

Comments:

-- Garland, Frank, Buck, & Seklemian, 1992



SIFT Team Version

11. EXTERNAL SUPPORT (Administrative or community interaction or support for the team).

54321

Our team is involved in the community 
and respected for the services we 

provide.

Our team is not known in our agency or 
in the community, and/or our work is 
not respected.

Comments:

12. INTERNAL SUPPORT (Administrative procedures that authorize and support the work of the team).

54321

We have time, resources, and authority 
to work together as a team.

We do not have administrative support 
to work as a team.

Comments:

-- Garland, Frank, Buck, & Seklemian, 1992



5.5  Summarizing and Next Steps



What if I . . .

https://youtu.be/ue3hCVHtZZY



In Summary . . .

• Using a transdisciplinary model can lead to more family-
centered, integrated, and coordinated services (Carpenter, 
2005)

• The transdisciplinary model reflects a best practice in early 
intervention (Guralnick, 2011)

• The transdisciplinary model can reduce confusion and 
fragmentation for families and professionals (Carpenter, 2005)



In Summary . . .

• The transdisciplinary model promotes communication, 
interaction, and collaboration through sharing of roles across 
disciplinary boundaries and team members (Davies, 2007)

• The heart of the model?  The commitment of the team 
members to teach, learn and work together (Peterson, 1987)

• The transdisciplinary model requires intensive, ongoing 
interaction and communication among all team members (King 
et al., 2009)



In Summary . . .

• The family is an equal and active member of the transdisciplinary team
• The family is the primary decision-maker in all team decisions impacting 

the child and family



Examples of Resources to Help Families Be Active Team Members:
DEC Recommended Practices Family Practice Guides

-- http://ectacenter.org/decrp/topic-teaming.asp



The Final Step: Putting It into Practice

• Think about all the information we’ve 
talked about

• Think about all the discussions we’ve 
had today

• Think about our work together in EI
• Think about next week:

• What are three teaming habits that you 
want to start practicing? (Uphill Habits)

• What are three teaming habits that you 
need to work on weakening? (Downhill 
Habits)



DOWNHILL HABITS
Habits that will require work to weaken (or “break”) 

•

•

•

UPHILL HABITS
Habits that will take effort to learn and maintain

•

•

•

Think about Next Week




